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The Gradual Release Model of Instruction 

 

Key Concepts 

Modeling Elements 

 

• Name the strategy, skill, or task. 

• State the purpose of strategy, skill, or task. 

• Explain when the skill, strategy or task is 
used. 

• Use analogies to link to prior knowledge. 

• Demonstrate how the skill, strategy, or task 
is completed. 

• Self-assess and highlight errors to avoid. 
 

Guided Instruction 

 

• Students begin to try out what they have 

begun to learn. 

• The teacher still structures the process. 

• Often, students “use but confuse”. 

• The teacher is there to help with the tricky 

parts. 

• The teacher strategically uses questions, 

prompts, and cues. 

 

Productive Group Work 

 

The task is a novel application of the skill 

designed so that the outcome is not 

guaranteed. 

• Students interact with one another to build 

each other’s knowledge. 

• Students are consolidating their new 

understanding. 

• Students are accountable for helping each 

other work through the new skill. 

Scaffolding … 

 

requires the adult’s “controlling those elements 

of the task that are initially beyond the learner’s 

capability, thus permitting him to concentrate 

upon and complete only those elements that 

are within his range of competence” (Wood, 

Bruner, & Ross, 1976, p. 90). 
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Content Area Literacy 
• Content literacy is not the same as content knowledge: It is the skills, not the facts 

• Teaching content automatically makes students more content literate: "Teachers 
enhance the ability of students to read and write about content simply by teaching it."  

• Content literacy is content specific: Just because a student is highly literate in math, does 
not imply that they will be highly literate in a history class 

• In content literacy, reading and writing are complementary tasks: Writing can be used 
before or after reading to activate background knowledge or help synthesize new information 

• Content literacy is germane to all subject areas, not just those relying heavily on printed 
materials: Literacy activities specific to the content are in all classrooms, including art, music, 
and physical education 

• Content literacy does not require content area teachers to instruct students in the 
mechanics of writing: "Writing to learn is not learning to write." 

• Content literacy is relative to the tasks expected of students: Literacy activities must be 
on the developmental level of the students 

• Content literacy has the potential to maximize content acquisition: With the proper tools, 
students will get more out of the text than you thought possible 

(McKenna & Robinson, 1990) 

 

  

"Content area literacy is cognitive and social practice involving 

the ability and desire to read, comprehend, critique and write 

about multiple forms of print. These multiple forms of print 

include textbooks, novels, magazines, Internet materials and other 

sociotechnical sign systems conveying information, emotional 

content, and ideas to be considered from a critical stance."  

(Moss 2005) 
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Pre-Reading Strategies 
Research shows the importance of pre-reading activities. It was found that 
what is done before reading is very beneficial for understanding the text. 
This preparation work is what helps students connect the new information to 
what they already know, their existing knowledge, thereby creating a mental 
framework to which new text, terms, ideas, etc. can be attached.  

 

• Anticipation Guide 

• Book Bits 

• Look & List 
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 Anticipation Guide 
An anticipation guide is a comprehension strategy that is used before reading 

to activate students' prior knowledge and build curiosity about a new topic. 

Before reading, students listen to or read several statements about key 

concepts presented in the text; they're often structured as a series of 

statements with which the students can choose to agree or disagree. 

Anticipation guides stimulate students' interest in a topic and set a purpose for 

reading. 

 

Anticipation guides facilitate deeper comprehension of text and help students develop 

metacognition. Using anticipation guides, students know what to look for as they read. As they use 

the guides, they discover that they have an increased interest in wanting to read so that they can 

verify their predictions. 

 

Things to keep in mind: 

• The emphasis is not on right answers or to make correct predictions. We want them to form a 

working hypothesis about the text. 

• Read the text aloud. As you read, ask children to let you know when they have found the 

correct answer to each statement. You should read slowly and stop at places in the text that 

correspond to each of the statements. 

• Bring closure to the reading by revisiting each of the statements.  

• The students may rewrite false statements to make them true to check for understanding.  

Example: (Animal Fact/Animal Fable [1969] by Seymore Simon) 

 Agree  Disagree 

______  ______ 1. Bats use their eyes and ears to help them see at night. 

______  ______ 2. The mudskipper is a fish that can climb a tree. 

______  ______ 3. The speed of a cricket’s chirp changes with the temperature. 

 

View video and written examples of anticipation guides at 
http://www.readingrockets.org/strategies/anticipation_guide 

http://www.readingrockets.org/strategies/anticipation_guide
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Book Bits 
Book Bits is a pre-reading strategy in which sentences or phrases from the text are shared with the 

students in advance of reading the text to improve text understanding.  

 

The strategy is designed to: 

• increase student curiosity about text to be read  

• stimulate thinking about the text 

• access prior knowledge and experience 

• assist students in making predictions 

• promote interest and motivation in reading the text, and 

• build schema for constructing meaning 

 

Book Bits can also include pictures from the text. 
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Example of Book Bits from Time Magazine article “Fact Check” (November 4, 2016)  

https://www.timeforkids.com/g56/news-lit/ 

WHOOPS! In 1948, President Harry Truman holds 

a newspaper incorrectly announcing that his 

opponent, Thomas Dewey, has won the election. 

BYRON ROLLINS—AP 

 

 

 

 

(Grades 5-6) 

 

Information is available 24/7. 

How do you determine if a website is reliable? 

How do you know if a story posted on social media is “fake news”? 

Sometimes people believe photos on news sites are real and they’re not. 

It’s important to consider where the news comes from. 

All information is not created equal. 

Authors don’t always present both sides of the story. 

Is thinking critically about the news is important? 

The First Amendment to the Constitution guarantees freedom of the press. 

Is freedom of the press important? 

https://www.timeforkids.com/g56/news-lit/
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Look & List 
Look & List is a strategy utilized to access students’ background knowledge and build vocabulary 

prior to a reading or activity. The students are supporting the understanding of vocabulary words that 

they already have schema about to support the learning of other students in the classroom. 

The Look & List strategy is an engaging way to assess students’ schema for particular vocabulary 

terms and allows students to work collaboratively to determine definitions of words that will support 

their reading of the text. 

 

 

Modifications 

• The teacher may choose the terms and limit the number of vocabulary words being 
introduced. (Multiple students can be assigned the same vocabulary term.) 

• The teacher may choose to use pictures instead of terms. 

• Post-it notes are not necessary unless the teacher will be reusing the index cards. 
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Look & List Example 

Scholastic “Giant Pumpkin How did this pumpkin grow so big?” 

http://sni.scholastic.com/SN2/10_01_17_SN2/book#/1 

 

pumpkin giant 

seed expensive 

farmers difficult 

contest lopsided 

ripe needs 

 

You can also include pictures: 

   
 

 

  

http://sni.scholastic.com/SN2/10_01_17_SN2/book#/1
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During Reading Strategies 
Reading with a clear, meaningful purpose helps students gain more from 
text. They’re able to monitor their reading, figure out what information is 
most important, and be confident that their reading was successful. 

 

• Alpha Boxes 

• Character Quotes 

• Multi-Flow Map 
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Alpha Boxes 

Alpha Boxes is a strategy utilized to develop vocabulary understanding through recollection and 

reflection of important points of a unit of study.  

While reading a text passage, students work in pairs or small groups to think of vocabulary words 

related to the text or words that reflect the important points learned.  They insert the words 

alphabetically into the Alpha Boxes on the recording sheet. The goal is to fill in as many boxes as 

possible. (There may be multiple words for each box.) 

Students may share ideas with other class members orally—discussion and justification are critical! 
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Name:                    Date:  

Text or Unit of Study:  

 

Alpha Boxes 

A B C D 

E F G H 

I J K L 

M N O P 

Q R S T 

U V W XYZ 
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Character Quotes 
Character Quotes is a strategy that can be used to examine fictional characters in literature, real-life 

individuals in biographies, and authors- all who present themselves through their words.  It is very 

useful to help students infer personality traits.  

Steps: 

1. Preview the text to identify several quotes by a character, historical figure, or author that illustrates 

different facets of the individual’s personality. Select quotes that encourage students to develop 

varying descriptions of the kind of person this individual might be. Write each quote on a separate slip 

of paper or index card.  

2. Students work in cooperative groups, each group with a different quote to consider. Ask groups to 

generate as many words as possible that describe their impression of this person based on the quote.  

3. After each group has generated a list of descriptors, they read the group’s quote to the entire class 

and share the list of character qualities and traits that the group associates with the character. They 

also talk about why they arrived at these traits. As they share, write the qualities and traits on an 

overhead transparency and inform the class that all quotes were uttered by the same individual. 

4. Involve students in making generalizations about the character or individual. Students work in their 

groups to write a preliminary personality profile of this character by drawing upon the qualities and 

traits listed by the entire class. The profile should contain four or five statements that integrate 

important qualities from the list.  

    Provide an opening stem as a template to assist students in organizing their personality profile.  

The following is the opening stem for a profile on Chief Joseph’s quotes: 

 Chief Joseph was the type of person who ________. He also seemed to be ________.   Other 

traits of his personality included _______. His words show that he experienced ________. 

5. Students read the story, or other selection. After reading, students return to their personality 

profiles to discuss what new qualities or traits they might add and how they would change the profile 

to make it better match their understanding of the character or individual. Ask students to select 

further quotes from the text that new information about their character, or have them identify 

representative quotes that lead to understanding a second character or individual.  

Examples 

• Give me liberty or give me death! 

• Ask not what your country can do for you; ask what you can do for your country. 

• We have nothing to fear but fear itself. 

• I have a dream that one day this nation will rise up and live out the true meaning of its creed. 
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Examples from Charlotte’s Web by E.B. White 

"The message I wrote in my web, praising Wilbur, has been received. 

The Zuckermans have fallen for it, and so has everybody else. 

Zuckerman thinks Wilbur is an unusual pig, and therefore he won't want 

to kill him and eat him. I dare say my trick will work and Wilbur's life can 

be saved."  

 

"O.K., Wilbur," said Charlotte. "You can go back to sleep. O.K., Templeton, the soap ad will 

do, I guess. I'm not sure Wilbur's action is exactly radiant, but it's interesting." 

 

"Your success in the ring this morning was, to a small degree, my success."  

 

"Your future is assured. You will live, secure and safe, Wilbur. Nothing can harm you now. 

These autumn days will shorten and grow cold. The leaves will shake loose from the trees 

and fall. Christmas will come, then the snows of winter. You will live to enjoy the beauty of the 

frozen world, for you mean a great deal to Zuckerman and he will not harm you, ever. Winter 

will pass, the days will lengthen, the ice will melt in the pasture pond. The song sparrow will 

return and sing, the frogs will awake, the warm wind will blow again. All these sights and 

sounds and smells will be yours to enjoy, Wilbur—this lovely world, these precious days…" 

 

When the first gosling poked its grey-green head through the goose's feathers and looked 
around, Charlotte spied it and made the announcement. 

"I am sure," she said, "that every one of us here will be gratified to learn that after four weeks 
of unremitting effort and patience on the part of our friend the goose, she now has something 
to show for it. The goslings have arrived. May I offer my sincere congratulations!" 

 

"But no—with men it's rush, rush, rush, every minute. I'm glad I'm a sedentary spider." 

"What does sedentary mean?" asked Wilbur. 

"Means I sit still a good part of the time and don't go wandering all over creation. I know a 
good thing when I see it, and my web is a good thing. I stay put and wait for what comes. 
Gives me a chance to think."  
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"Oh, I'll work it out alone," said Charlotte. "I can think better if I think alone."  

 

Charlotte got so interested in her work, she began to talk to herself, as though to cheer 
herself on. If you had been sitting quietly in the barn cellar that evening, you would have 
heard something like this: 

"Now for the R! Up we go! Attach! Descend! Pay out line! Whoa! Attach! Good! Up you go! 
Repeat! Attach! Descend! Pay out line. Whoa, girl! Steady now!"  

 

"Oh, don't pay any attention to me," said Charlotte. "I just don't have much pep any more. I 

guess I feel sad because I won't ever see my children." 

 

"After all, what's a life, anyway? We're born, we live a little while, we die. A spider's life can't 

help being something of a mess, with all this trapping and eating flies. By helping you, 

perhaps I was trying to lift up my life a trifle. Heaven knows anyone's life can stand a little of 

that."  

 

"Maybe," said Charlotte quietly. "However, I have a feeling I'm not going to see the results of 
last night's efforts. I don't feel good at all. I think I'm languishing, to tell you the truth." 

Wilbur didn't understand the word "languish" and he hated to bother Charlotte by asking her 
to explain. But he was so worried he felt he had to ask. 

"What does 'languishing' mean?" 

"It means I'm slowing up, feeling my age. I'm not young any more, Wilbur. But I don't want you 
to worry about me." 
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Multi-Flow Thinking Map 
The purpose of the Multi=Flow Map is to show cause and effect relationships focused 
on a singular event. 

Thinking Process: The multi-flow map is used to help show relationships between events. It allows 

students to state causes of an event before (or to the left) of a stated event and effect after (or to the 

right) of the stated event. This map can also be used as a “partial” multi-flow map. This allows you to 

just focus on the causes OR effects of an event. 

How to create this map:  

1. In the center of your paper write the event that you are focusing on based on your topic of study. 

Then draw a box around it. 

 2. To identify something that caused the event to happen, write it to the left of the box. After writing, 

put a box around the statement and draw an arrow pointing towards the center. Continue until there 

are not any more causes to include. 

3. To identify something that was an effect of the event, write it to the right of the center box. After 

writing, put a box around the statement and draw an arrow from the center to the right. Continue until 

there are not any more causes to include. 

    CAUSES      EFFECTS 

Key Words 

cause/effect outcome 

relationship consequences 

predict change 

results benefits 

identify motives why 

 

 

 

 

EVENT 
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Examples 

       

 

    

  



© Holland Poulsen  Page 20 

 

Post Reading Strategies 
The process of actively engaging with a text does not end once students 
have completed the reading. To truly foster the active reading and writing 
skills that will carry students to academic achievement in all content areas, 
they need guidance as they process the information they have read and 
help them to systematically exercise their ability to clarify, connect, 
summarize, question, and evaluate. The stage of the reading process after 
students have read is ripe with opportunities to build students’ metacognitive 
muscles in these areas.  

 

• The Important Book 

• 3-2-1 

• Historical Tweets 

• R.A.F.T. 
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The Important Thing About... 
 

 

Based on The Important Book by Margret Wise Brown 

 

 

 

 

The Important Thing About... is a writing structure that helps students focus on main ideas and works 

especially well with a wide range of textual understandings. Students can use this to consider an 

entire current or historical event, person or theme.   

The teacher restates the unit understanding or “big idea” for the students before and after reading the 

text related to the content. Students take notes on important facts that they read related to the 

understanding. Then the students choose the most important thing they learned to frame their writing 

and list three to five additional information statements in the body of the writing.  (The number of 

important statements may vary according to grade level and level of proficiency with the strategy.) 

Example 

Abraham Lincoln 

The important thing about Abraham Lincoln is that he issued the Emancipation Proclamation that 

freed slaves within the Confederacy. 

It is true that he was the 16th president of the United States. 

It is also true that Lincoln was witty and clever. 

Another fact about President Lincoln is that he stated in the Gettysburg Address that he wanted a 

country that was united with a government that was “of the people, by the people, for the people”.  

But the most important thing about Abraham Lincoln is that he ended slavery.  
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Name               Date  

Topic: 

 

 

The important thing about _________________  is that ___________________________________. 

 

It is true that ______________________________________________________________________. 

 

It is true that ______________________________________________________________________. 

 

Also, it is true that _________________________________________________________________. 

 

But the important thing about _____________ is that ______________________________________. 
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3-2-1 
3-2-1 is a way for students to summarize some key ideas, rethink them in order to focus on those that 

they are most intrigued by, and then pose a question that can reveal where their understanding is still 

uncertain. Often, teachers use this strategy in place of the usual worksheet questions on a chapter 

reading, and when students come to class the next day, you're able to use their responses to 

construct an organized outline, to plot on a Venn diagram, to identify sequence, or isolate cause-and-

effect. The students are into it because the discussion is based on the ideas that they found, that they 

addressed, that they brought to class. 

Students are engaged in this activity because the discussion is based on the ideas that they found, 

that they addressed, that they brought to class. 

Students fill out a 3-2-1 chart: 

 

 

 

 

 

 

 

 

 

 

Depending upon what you're teaching, you can modify the 3-2-1 anyway you want. For instance, if 

you've just been studying the transition from feudalism to the rise of nation-states, you might have 

students write down 3 differences between feudalism and nation-states, 2 similarities, and 1 question 

they still have. 

Example 

3 Things You Found Out About the Topic 

2 Interesting Things About the Topic 

1 Question You Still Have About the Topic 

 

3 Words to Describe the Topic 

2 Reasons This is Important 

1 Thing You Still Want to Know More About 
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The Constitution 

3 

The Constitution is the highest law in the United States. 

The Constitution explains how the government works. 

The Constitution can be amended, or changed. 

2 

Thomas Jefferson did not sign the Constitution. 

It has 4400 words. 

1 

How did so many people agree on what should be included in the 

Constitution say? 
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Historical Tweets 
Tweet. Twitter limits users to 140/280 characters – letters, spaces, and punctuation – per tweet. 

Students tweet, adults tweet, and businesspersons tweet. But what would Shakespeare tweet? How 

about Abraham Lincoln? Newton? Ask students to tweet in character from a character’s point of view 

or that of a historical figure. This can be a very engaging way to summarize learning.   

Use tweets to have students review, summarize, and create ideas about fictional characters or 

historical events using the twitter format of 140/280 characters or less. 

Examples of historical tweets can be located at http://historicaltweets.com/. However, teachers 

should use caution.  This site is best reviewed by the teacher for ideas and specific examples.  Some 

of the humor is more mature and less appropriate for the classroom.  

 

 

Romeo & Juliet    

http://historicaltweets.com/
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R.A.F.T. 
RAFT allows students to illustrate their depth of understanding about a topic by writing about it from a 

different perspective, to a different audience, in a different genre. 

This format is simply a way to think about the four main things that all writers must consider.  They 

force students to process information beyond traditional recall.  They provide a virtually endless 

number of possibilities for prompts. 

Steps  

1. Create a R.A.F.T. prompt.  The teacher can use a range of possibilities to create a single 
assignment for all or several prompts from which students can choose.  Students can also create 
their own R.A.F.T. prompt.  

2. All R.A.F.T. prompts contain the same four elements. 
▪ Role (What role will the students take as a writer?) 
▪ Audience (Who will students be writing to?) 
▪ Format (What is the form or genre of the writing? 
▪ Topic: (What is the subject of the piece?) 

3. Debriefing.  Grade and provide individual feedback, have students share with small groups, or 
compile and share responses as a class. 

 

(Doubt & Hockett, 2017) 
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Role  Audience  Format  Topic  

Newspaper Reporter  Readers in the 1870s  Obituary  Qualities of General Custer  

Lawyer  U. S. Supreme Court  Appeal Speech  Dred Scott Decision  

Abraham Lincoln  Dear Abby  Advice Column  Problems with his generals  

Mike Royko  Public  News Column  Capital punishment  

Frontier Woman  Self  Diary  Hardships in the West  

Constituent  U. S. Senator  Letter  Gun Control  

News Writer  Public  News Release  Ozone layer has been formed  

Chemist  Chemical company  Instructions  Combinations to avoid  

Wheat Thin  Other Wheat Thins  Travel Guide  Journey through the digestive system  

Plant  Sun  Thank-you note  Sun’s role in plant’s growth  

Scientist  Charles Darwin  Letter  Refute a point in evolution theory  

Square Root  Whole Number  Love Letter  Explain relationship  

Repeating Decimal  Set of Rational Numbers  Petition  Prove you belong to this set  

Julia Child  TV Audience  Script  Wonders of eggs  

Advertiser  TV Audience  Public Service  Importance of fruit  

Lungs  Cigarettes  Complaint  Effects of smoking  

Huck Finn  Jim  Letter  What I learned during the trip  

Joseph Stalin  George Orwell  Letter  Reactions to Animal Farm  

Comma  9
th 

grade students  Complaint  How it is misused  

Trout  Self  Diary  Effects of acid rain on lake  

 


